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Di5r)o^ ii:ion o: Phase I H:Lndic;'^p;:eL:. .:hilcren o.j 



Fall IP"'!' Placenent of Phase I riandiccipped Ciiildren- 
!\o Lorie:er enrolled in Head SL:ir:: 

ilend Stnrn'5 Role in R:-ferrinj Handiearn^ed Ciilldren 



It Rcla:r:- :c S.::-:-l P 1 e-en : 



Pronortlon of Hanaicapped Children for Vlhoni Head Start 
Coordinated Infor:nation Sharing; hith \ev/ Program Staff 
by Placement of Handicapped Children o.l 

Trans fer of Files from Head f t::^ rt to Child ' s New 

Program 3 . J. 1 

Head Start's Role m Transferring Files for Handicapped 
Children by Handicapped Children's Current Placement . o,12 

Head Start Staff Participation in Conferences Related 

to the School Placement of Handicapped Children .... 3.14 



Xev,- Pro--^.^^am. Staff Invited to Observe Child in Head 

Start / ^-^^ 

Head Start Assistarr:e with Program fransition by Type 

of Pl:^ cement - • ' 

Hand icanne>.i Chilaren Previousl;/ fnrolled in Head Start 
V/hose Parents were Assisted b)- Head Start in Child's 
Placement o . IS 

riead Start Follow-un of Handicapped Children's Adjust- 
ment Related to Sciicol Placement 5.20 

Number of Specific Service Continuit)-" Activities Under- 
taken bv ihoad Start Staff, by Placement of Handicapped 
Children . - - 

Comprehensiveness of Head Start Efforts to Promote 
Service Continuity by Placement of Handicapped 
Children 



3.2 4 



Head Start Service Continuity Activities bv Placement 

of Handicapped Chillren and Whether Head Start Program 

was Affiliated with Public School System 3..^"^ 



Backgr ound 

The Adiiiinis t v-it ioyi for Children, Youth airi F:inrilies L-omiiiis- 
sioiied 3 national st.ud>' ::o ewiluate zhe orocess by v.'hich handicapped 
children uere laa i n ? tr earned in Head Start programs. The purpose of 
Phase I, the first \'ear of t!-.o studv, was to identify' and describe 
the services received bv handicapped chil.dren enrolled in Head Start 
programs. As an integral part of this effort, an investigation was 
undertaken to describe Flead Start's efforts to facilitate the transi- 
tion of handicapped children from Head Start to their subsequent 
program piacenient. Spec i f ica 1 1 v , rho foilovring areas of interest to 
ACVF 'CO re addressed : 

o tvpe of place:neaL: handic:v)ped children received after 
1 ea\' lag iiead r:i r t : 

c Head Starr's ::H.e in establishing the nev; placement; 

15 Head Start activities designed to provide nev,j prograni 
s t a f f i t h into r m a t i on c o n c e n i n g t h e h a nd i c a p p e d 
child ; 

o parental assistance provided by Head Start to ease 
the trans it i 0 n of t iie handicapped child to a new 
program ; 

o Head Start follow-up of the handicapped child's 
ad 1 ustment to the new program ; and 

Q differences in service continuity activities as a 

function of tvpe of Head Start program o r gani o a t ion . 
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reco::;n:erdat ions vrhich vill ;:'::V.c'.- o: v.:r r ^ r:-o\:..^.- 

■.: o n t i n u : t ;•' f :^ e r \' i o > ■. 

In-i port an ce o f Se rvi ce Conr iiiui 

Prom the inception of Head Sz3i—. .z-Mncees have been charged 
with the reopens ibil it)' to provide c hildren vith a prcgram that 
*'enabler :he:=e cnildren to experiotce v^^e^vr- ^^o]) p : e n t a 1 c o n t i n u i t v 

that v;Lll snan trie earlv ohildhcoo ■-'ea:-5 " nd brhdte the ti'ansition 

rroii: p-^esc;:ool co ^ciiooih' — 

Office of Child Development Trsnsnittal Xotice 75.4 on Services 
to the Handicapped underscores :he requirement for Head Start gran- 
tees to be actively involved in "con^inuit)' of services, after the 
child leaves Head Start (linkages to r^c.ilAh del i.ver\' 

s>'5tems, etc.j"^'' Both the Third and Fourth Annual Reports to 
Congress on services provided to handicapped children in Head Start 
reiterate the fundamental concern of hdfi "that iiandicapned chhldren 
leaving Head Start cen t inue their mainstreair experience ^vhen they 
enter public school ns v;ell 3S having : t i '.h^ actess to needed special 
scr;-:vos.'^^'"' 

Head -:art rlaces snecia.;. emphasis on service continuit)' for 
handicapped children, oecause developmental progress is contingent 
upon cansistencv in remediation and intervention services. A one 



^ T hird Annual R eport of th e U A- •_j>epa_Tptment o f Health , Educatio n and 
Welfare to the Congres s _o^the lJ nite"d Sta t es' on Services Provide u 
rpn Tauicricapped TnTdT^en"" in Proiec t Head Start . A' a s h i n g t on, D . C . , 
VT^S, pg. 18. 

-"^Office of Child Development Transmiittal Xotice fN- 50 - 5 3 5 - 1 - 3 0 j 
Head Start Services to the Handicapped, pg, 11. 

F ourth Annual Report of t he U.S. Department of Health,^ Edu cati ojn , 
and Wei t are to the Congre ss" of th e Un i tea "States on S e Vvices Pro- 
v ided^T o" Handicapced Childr en in Fro feet Head S tar t . ivhi s h i n g t o n , 
D.C. , 1976, pg. 22. " 
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The .-jii'K^lv for t h I ^■ ST;:d^■' inrl'-iheu "12 h:iraicapped ciiildren 

who were earclled in Head Srart during the ■1976 -'^7 program year. 

Selectee from a nationally representative sample o£ 55 programs, 

riiese children v;ere the same children v;ho w^ere included in the first 

Dhase of Annlied Mana^^ement Sciences' two -vear study to evaluate 

1 / 

Head Starr services tc the handicapped.—' 

Because the objectives of the Phase I study required 
Annlied Management Sciences to establish a samiple that was 
evenly distributed by primar\' handicapping condition,^ the 
512 children investigated in tills report are not representative of 
the nopulation of handicapped cliildren generally served in Head 
Start o For examiple, 5.8 percent of all handicapped children en- 
rolled in Head Start are mentally retarded and 4S percent are 

—'The total sample upon which the Phase I Report was developed in- 
cluded 269 children. The 512 children in the present study in- 
clude these same 269 children plus 43 others that were originally 
selected for the Phase I sample but for various reasons had to be 
excluded from the original sam.ple. 

^^Classification of primary handicap was as follow^s: bl ind/ visual ly 
impaired, deaf/hearing impaired, physically handicapped, health 
or developmental 1\' LmnaLred, mentally retarded, speech impaired, 
emo 1 1 onn I !>' d i s turbed , and learning d i sab 1 ed . 
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nature of the ci^ild' 
in e s tabl i - ing the nev; 
riead Start to pro\-ide s 
concerning the chile; - 



ei v/ere coll-^'Cted hv means o i ^ 1 2 - 1 1 en 
develened b^" Apnl iee Management Sciences . 
essed r ie/e basic inforiuat ion areas: 11 the 
ne\s- retrain placement; i ) dead Start role 
laeenient; 31 activities undertaken b;c 
zi in the nev; nrogi'ani with inforTnation 
r a r e n t ai 1 assistance provided by Head 



Start to locate 
to ''olio u a- V h •, 



. n aanr on r La t e pi ac eiaen t ; anc 5 ; Meaci 



tart e r r o r t s 
adiustmea" to the nev; pro- 
icluoea in Aaaendix r. , 



Fourth Anaual Reaort o i t he bd S , Department oi Health, Education 
and Welfare to t h e C o n u ress of tiie United States on Services Pro- 
vided to Ha nv^ITcapned L tr fldren in Project Head Start , Wash! ngton , 
D,C, , 19"6b 

A'n^iv perceat of the childrea in the Phase I sample ivore 

described as mildlv Impaired as compared to 3d percent or .the 
overall Head Stnrt handicapped population. 
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■:uestionii- ires ■.•/ere rc::;rlerei rrrci:::: rerscn-l i rr ■: rv ie>;5 
\.::.zr- '[-^ ^~::rr r:'^ ^7r:: .v.:ri::: r'^e :rll c ■: If"" p:Ar- of 

the :-:::^5e 11 dara . jUection offer:. riefe scaff vere respcnsiele 
for ioearinr tee ;-:eei Srarr staff rorscr. usually the progra:r 
director or ar d icaroe d coordi rator, vho had current knowledge ot 
chilly 'jd included in the :^:r;ise ' stud;/. ^ d:ildren v/ere identi- 
fied through codv --st/rs u:i:ntai.neu h;.' dead -tart staff 
■se^ .■■uujendiv . -f u-^-u.; -t:u't s:eff ::a'f no knov/l edge o: a 
child's current ::lcteuent- ev the c::ilj urs still en', lied in 
i'ead ftart, t:u.: inteiu"ieu '.-/as teminatsul. Xo atteitpt was :nade to 
deter::iine vui\* liead Start staff was not fa::iiiiar with the new place- 
'uent or ^%di}- a ciiild was still enrolled in rlead Start- 

Da ta Processing and .Analy sis 

The co:npleted questionnaires were returned to Applied Manage- 
ment Sciences vdiere they v;ere :nanuall\' edited, and cliecked for 
consistencv and missing data. This initial check permitted resolu- 
tion of errors via telephone contact with the Head Start staff 
member who had been interviewed. Edited and coded questionnaires 
were keypunched and data were entered onto magnetic tape. 

The data were unalyted usina bii'ariate and one-way frequency 
distributions. 

S t ud y L. i:ii i t a t i ojl ^ 

Because " con f iden t i a 1 1 1>- of data" restrictions precluded a 
longitudinal system of records for the Phase I sample, it was not 
possible to determine which of the 269 children actually inc 1'^.. .T.^d 
in the Please I sample were among the 512 children investigated in 
the present study fsee footnote 1, p. 2.1). Therefore, it is 
impossible to relate service continuity data to data collected 
durina Phase T. As a result, certain issues that would have been 
useful to investigate cannot be addressed within t]ie context Ol 
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this re::crL. j^' 1 e ., Lt ''v :har the he^;:■ee oh effort to 

ensure 5er\-ice . • • ::r i::ui ty r;irie- -5 a fun::ior of "'^e tvpe and/or 
>everitv of a corla's honhicar. jota pertainiaL; to this and other 

1 S S vj S • U S ^ a V. _ ^ _ ^ . ^ . _ . ^ • - .- :r - - ^ , 

Si-iilarlv, the focus of La:. s:-rdv was priiaarily a description 
j-1 the nature and frequency et hea i Start service continuity 
activities provided to hanJ icao; ed enildren. The adequacv and 
of f ect L"/eaess o :." :tead Sta': efforts r-.^ share Lnheiatation ■ v 1 t a ot:icr 
a.;eacies ••■a.is n'::'t eAa:;:Laed, for oa-.a:y*le- t ;rj area of Head Start 
c^V1 for once par t e i pa t ion virh nev proerari staff vas investigated, 
bu: :;r-- aciuai conteat, rrocess, ni results of such activities 
were not ^:;>:nlored. f.dd it ional 1'.' . ao in fornnL t ion v/ a s collectea 
relatin:^ to the content and userulness of the files which Kere 
nassed on to nov; :n'CL;ranis. hhilo the relative frequency of 
acti\'ities desizned to f ac i L itnte a child's transrer to a different 
oroprani settin::^ was investigated, the quality or these interactions 
could not be deter:ained vi thin the scope of this studv. 




FINDINGS 

In order to Jeterniiv. ro what degree r!ead Start programs were 
involved in erforts to insi^ve continuity of services to handicapped 
children, data were collected concerning tlie following issues: 

o placements of handicapped children after 
Head Start; 

o Head Start's role in establishing the new 
p lac emen t ; 

o Head Start activities designed to provide 
inf orina t: ion for staff at the new program; 

o parental assistance provided by Head Start 
to ease the transition of the handicapped 
child to a new program ; and 

o Head Start follow-up of the handicapped 
child's adi us ririent to tlie new program. 

.\CYF hr s not developed national performance standards or en- 
abl,. objectives v/hich define the parameters of Head Start's 
requi- od performance in the area of providing continuity of program 
services for handicapped ciiildren. ACYF ' s most specific issuance 
related to this is contained in Transmittal Notice 73.4 (see pg. 1.2 
of this report). Although ACYF has sponsored several traini.ng and 
technical assistance efforts related to Head Start's development 
of interagency cooperation, none of these efforts has directly 
emphasized the area of service continuity. Moreover the training 
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1 : ■ii-.r. :\ i v [ : \ s iia\'e tenJed to be r -U-Onal and 

.:,-ni il, I ] Mead '^uart nroarains on a national 

i ; ■.• Vr ) cr.r^ \ iry:; o i^ionies liavc act been earmarked 

rt / ; .i r i ..^ I :\r r. re vi d inp, service continuity. 

d : i'i .. :) •"e so; : i: •:• a. i tii i a tl'iis ciiapter must be examined 
td:os^ :" .i ' ■ •■ :^ . Tb'; ac"!\'itios roiatod to service 
■ ;■ •laaa : :aU''"'eJ chi ]:i-on h'bicn v;ore iuu'cs t iga ted 
y are not mandated directly hy the Head Start Program 
'^:;:ap.dard nn ■ are tb.ev referenced in any guides issued 
L:St:; seroice tont>nuit}' activiti.es were identified by 
,:e::ie:ii: :-cie:"^v/s \:ith the approval of ACYF as indicators 
' ■ ^ ' : in/ur-^ service co:v :.nu i.tv to handicapped 



b-:py AbTbi HbAD START 
3 7; 0 1 the 312 handicapped children 



r:;-mained enrolled in HeaJ Start for an additional program year. Of 
the 21a c:;ildren vd^o left [lead Start, 1^6 were enrolled in public 
school oroiirams , six were in non-public school programs, and ae 
rem,ainin^; 4 1 either bad. moved awav, were not enrolled in any pro- 
ram, or pro^'^am staff were unaware of their current situation. 

'^w; those ciiil-ren who entered the public school system,- 105 
were nlaced in regular nuL)lic school classrooms v/ithout resource 
r-om ivsistance fVable 2^^.- Another IS were assigned to class- 
r H-^ms t'nat did provide res^rurce room assistance; id were in "elf- 
c-:ntained classrooms fall handicanped students): and three wwre 
enroile^i in ma i iv- t r e amed classrooms. 



■^f tlv: 22 handicanno'i c:::. Idren ad^o did not remain in Head Start, 
completed data we re ^ col 1 ec t ed on 2 2". Of these 2 2 7 cases, place- 
ments v;ere known for ISO. These ISO ciiildren represent the data 
bnse :^ ■■■ r irost anal>'ses in this chapter. Vdien appropriate, 
iimLte^i analyses are conducted wi^icn include tl^c 2 2'' cases tor 
whicii comnlete data ,'^"^tb'./r tiwmi rlacemenr informational are a\'ail- 
a i::) 1 e . 
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TABLE 1 



DISPOSITION OF PHASE I HANDICAPPED CHILDREN 



Disposition 


Remained in Head Start 


26.6 

(N=85) 


Placed in Public Schools 


56.4 

(N= 1 / 6) 


Special Programs (outside public 
school system) 


1.9 

CN=&) 


1 / 

0 1 h e r Frog r am s — 


1.9 

(N=6) 


Moved A^vay From. Area 


5 . 8 

(N=18) 


Mo Program 


1 . 3 

CN = 4) 


Unknown/ No Response 


6.1 

(N=19) 


Total 


100.0 

(N=312) 



-This includes programs such as day care, church school, 
Montessori and Community Mental Health Centers. 
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FALL ID'^"" PLACr^MIZXT OF ?HA>1 

FNROLLFD 



I :-!AMDTCA?Pn n Ml 
:N MLAD STARTt' 



ken; no LOXGFI 



Placement— 



■'i -of Total 



Public School - placeinent uiiknovvn 



Public School - regular cla<srooiu 



Public School - resource room assistance 



Pub lie Sc :;oo 1 



•J ::; e 



(N=22) 

5.4 

(N=103) 

7 . 9 

(N=18) 

1 . 5 

(■X=3:) 



P u b Lie So i": 0 0 I ' .-f e L r; - c o n t a i r. e -.i 



Entered Special Program foutside of public 
school system) 



Moved awav from area 



Not enrolled in anv nrograni 



Unknown/ No ResDonse 



(:n=2S) 

2 . 6 

(N = 6) 

7 . 9 

(N=18) 

1 . S 

(N = 4) 

8.4 
(N=19) 



Other Programs 



Total 




i-^Tu-o of the 2 2 9 Case Follow-up Schedules were completed in- 
accuratelv and could not be Included m further analyses, 
therefore' the data base includes infor:nation on 22 . 

—'Definitions of '"■'.oso ■■^ i c e t s ar-""- inclu''?.: in .\rpendix C 
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The large number o i; l.iren i.^^n--..: l:o regular classrooiiis 

without resource assistance raises ^onie interesting questions. 
Super riciallv it wou.d seen that a regular public school classroom 
withaut the availabilltv of resrarce assu-iamce is not an aprro- 
oriate placement tor handicapped children. How'-ver, there are a 
number o 1: reasons why such a p 1 acef':':ai t may have occurred: 

o the specific nature o 1: the handicap did not 
require a more specialiced placement (e.g., 
certain health impairments, mild visual an ■ 
hearing impairm.ents , etc. ) ; 

o head Start program participation piovided the^ 
necessary social and self-help skills to permit 
a child to participate in a normal classroom 
context; 

o di ''f er enti al diagnostic criteria v;ere utilized 

between Head Start and the public school systems; 

o :n alternative public school placement was 

un a V alia b 1 e \J : :a r a - o r 
0 :iandicaps identified by Head Start were transitory 

and/or of marginal severity (which is, in part, 

related to the difficulty in diagnosing certain 

handicaps in preschool children). 

The data from, tliis study do not allow an assessment as to 
which of the reasons cited above best explains the placement of 
so large a number of former Head Start handicapped enrollees in 
regular public school classrooms. Xo doubt, each contributes in 
some measure. Further investigation in this area will be required 
• to better understand the dynamics of the post-Head Start placement 
proce 5 s , 



^' \r least two children in regular classrooms v;ere there pending 
onenin';::s in more special iced placement setting?. 
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HEAD START^S ROLh IX HSTAi5L I SH IXl^ Tn}\ XimV PLACrMEXT 



ol^icernent 5 , Head ::i^tart initiated r e f e r r a I s-^' tor S . i^See Tabic 3..) 
An examination oi the placements ot the handicapped children who were 
referred reveals that of the 18 children who were placed in regular 
classes with resource room assistance, 10 were referred. Of the 
three children in special classes with a mains 'Teaming component, 
two were referred by Head Start. Of 2S children placed in self- 
contained classes, 24 were ,;eferred by Head Start. All six children 
nlaced in special programs were referred by Head Start. Con- 
sequently, it appears that children placed in more specialized 
environments in the schools were more likely to be referred by 
Head Start for placement than those children who were placed in 
regula.r classrooms . 

It should be noted, though, that whether Head Start programs 
active')- refer children for placement may or may not be an im- 
portant consideration in an investigation of service continuity 
efforts. Several programs indicated that a referral process was 
not part of their plans for ensuring service continuity because 
they had established regular linkages with public school systems 
that made referrals unnece s sa r>- . That is, Head Start children 
leaving these particular prog^rams were routinely placed by the 
miblic schools with Head Starr, assistance.-' 



''referral" is defined as any activity undertaken by Head Start 
staff to contact ai: agency or public school svstem to inform 
personnel responsible for program admission that a child cur- ^ 
rentlv enrolled in Head Start may be eligible to receive special 
education and/or related services from the agency or school in 
ques t ion . 

^^Although information is available from interviewer notes only, it 
does not appear that programs with routine public school linkages 
are more often those Head Start grantees or delegates affiliated 
with nublic school svstems. See oa-^e 3.26 for more detailed data 
concernincT the association I^etween Mead Start program atfiliation 
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iiiiAi) START'S ROi,i': vi mm.m\ iiANnicAPPi;!) mmm as it 
Ri;i,ATi:s to sciiiX)!, P!,aci;Mi:h'[' ]/ 



llc;ul Suirl 




!vj|\; I'd 




ChiKl 


Hd'crrah. 


Yes 


M.I 


% 

t 




Tula I 


(f,-lB()) 



KciSiilar Class ^^P':^';'' '•'i''^'' 
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HE-V.0 START ACTI\ TT 1 li S /-nir:-: PTOViDH I v!-)rA!AT T OV FOR STAFF AT THE 
NEW PROGRAM 

This section pro^cnz^ ti^Iai:lg^ related to Head Start activities 
to ease the child's transition to the new public school or special 
oro^^ram. The conunun icat ion and in Fo r'uat ion sharing wirh the new 
nrogr^'^'f^ '-^n.d special service providers vnas selected as an indicator 
of efforts to facilitate the child's transition from Head Start. 
The specific activities examined iaic' 'ded: 

ccordinat i.n^, in Format ion sharing bet^^'een the 
new Dro.2:ram"staf f and special service providers 
who worked with the handicapped chil'd enrolled 
in Head Start ; 

sharing children's records and files with the 
new program ; 

participating in conferences ; 

invit iriK new nro^ram star to observe the handi ~ 
capped child in the Head Start setting; and 
c. developing additional service continuity transition 
plans . 1 

Coord inar ion of In form at icm_J)_bjja;^^ 

Data related to coordination of information sharing were 
obtained from 130 cases in which handicapped children were re- 
ceivin^^ soecial services related specifically to their handicaps 
while enrolled in Head Start.-' In cases where additional service^ 
were provided, a variety of professionals are often involved, f.e., 
occupational and physical therapists, physicians, psychologists, 
etc.^ Often these nr c f ess iona 1 s are not directly affiliated with 



^^These 130 cases include onl>'^ those children who received special 
services di.r e ctlv related to their handica pping condit_i_Qn ^ d u:r i n g 
their Head Start' enrollment and were"" subsequently enrolled in a 
new program of ser 'ices. Special services were defined to ex- 
clude general educational services children might receive as ^part 
of their Head Start experience plus other health, social, and 
nutritional services that were provided to jil_l^HeaG Start 
enrollees. In other words, services as defined in this instance 
generallv were provided by professiona: specialists because or 
the child's soe:Lfis disabilities. 
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the Head Start program, and in such instances it is important for 
informa '-.ion from all these sources to be compiled and passed on to 
the new program. That is, coordination ot information among a 
variety of service providers is a necessity in Head Start efforts to 
assure that all relevant iniormation about a particular handicapped 
child is available to new program staff. Therefore, Head Start ^s 
role in coordinating this information and sharing it with the new- 
program was examined . 

As Table 4 indicates. Head Start programs reported that in a 
substantial majority o£ cases they coordinated information sharing 
between Head Start service providers and new program staff when 
this was an appropriate activity to consider. l^lrj level of this 
activity was more pronounced the more specialized the placement 
setting, but the cell sices are too small to allow for this trend 
to achieve substantive significance. Tn light of the previous 
discussion concerning the placement of children in regular public 
school classrooms, it is interesting to note that level of in- 
formation coordination reported for this placement category is not 
markedly different from other placement options. 

Sharing of Records 

An additional indicator of Head Start staff efforts to share 
information was reflected in their transfer of chi Id- specif ic files 
to receiving school districts. Of 227 cases, 124 were transferred 
to the new program. Of these 124, 106 files were offered volun- 
tarily bv Head Start to the receiving program. In, 18 of these 124' 
cases Head Start was requested by the new program to transfer the 
files. (See Table 5 ) . 

Table 6 shows how files were accessed for handicapped children 
enrolled in known ]il:icement settings :i.fter Head Start. This 
table suggests Head Start efforts in this area were fairly consis- 
tent across placement settings. Children placed in regular public 
school classT-ooms exhibited a slight trend to have their files 
forwarded iess often than children in other placement settings. 
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TABLE 5 

TRANSFER OF FILES FROM HEAD START TO 
CHILD'S NTA/v PROGRAMS 



Manner in Which 
Files Were Accessed 


I of Total 


Files Volunteered 


46. 7 


by Head Start 


(N=106) 


Files Requested 


7. 9 


by New Program 


(N=18) 


Files Not 


59. 6 


Transferred 


(N=90) 


Unkno^vTi/ No 


5. 7 


Response 


(N=15) 


Total 


100. 0-^~ 
CN=227) 

1 



— Includes all children who v;ere no longer enrolled in Head Start 
including those whose new program placement w'as unknown. 
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^ ^L^J- in Conference? 

The extent to \v;iich :ie:'d Stnrt: p.^rr ie i p:- e ea In con-Terences 
A'iuh public school staff 1^ another indicator o: ccoperncion and 
information coordination. As identified in Table " , of ISO pos- 
sible cases, conference participation occurred for 45 percent. The 
tendenc'- to hold conferences or not to hold conferences ^-as similar 
for nost placement categories. Vdaere anrarenr differences emerge 
(see the ratios within columns for Special Class Mains t reaming and 
Special Program) the actual number of cases is toe ^mall to lustily 
an interpretation. 

Invit ing Pr eol ac emen t Ob ser vat ions 

Table 8 includes the number of cases in which Head Start 
invited the new program staff to observe the handicapped child in 
the Head Start classroom. In only 51 of 227 cases did Head Start 
invite such observations. One factor which could explain this is 
related to logistical and scheduling problems inherent in any 
interagency collaborative effort. For example, Head Start classes 
are usually scheduled at the same time as those of the public 
schools. Therefore, if tlic pul^Iic school teac::er v;ants to observe 
in the Head Start classroom, he/she must be given release time in 
order to do so. Giving the public school teacher release time 
requires hiring a substitute to take over his/lier class. These 
types of problems undoubtedly contribute to the low irtcidence or 
visits, and this also undoubtedly affects the nui;:' :^r of invitations 
which were issued. 

In addition, teacher/pupil assignments are of:..n made too 
late in the year to permit staff from a child's new program to 
conduct observations on the child before the conclusion of the 
Head Start program year. 

Additional Service Continuity Activitie s 

The Case Follow-up Schedule included a final qr.estion con-^ 
cerning Head Start's role in the transition process. This question 
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:\EV/ PROGR.\M STAFF INTITED TO 
OBSF:RVE CHILD IN" HEAD 5^ '-.Rl 



0 b s e r \' a 1 1 0 n. s 


o£ 
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Total 
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asked v;hether Head Sra: , 'nade anv addi. .jnai pians . - .laciii.ate pro- 
gram transition, ? ii c ;i a c : i \' i t i e s c c u 1 d i n cl ii c e : 

o Head Start stafr accoiiio an}' ing "Ciic: oarenu ana cnii^- 
the first day of the nev; program; 

c Head Start teacher sharing techniques which worked 
w^ell with the handicapped child; ani/or 

c the handicaou -d child I'isiting the new program while 
he/she is still enrolled in Head Start. 

As Table 9 indicates, in one-half to two-thirds of the cas--s 
in v;hich children were assigned to other than I'egular classrooms. 
Head Start nrograms reported that additional plans had been de- 
velDped to facilitate the transition- In general, Head Start 
programs were more likely to report the existence of these plans 
when a handicapped child was given a more specialized placement, 

ASSISTANCE TO PARENTS 

From the data presented in l^able 10 it can be seen thac in 
110 cases Head Start provided assistance to parents in establishing 
a placement for their handicapped child. The data indicate that 
Head Start was more likely to assist the parents of a handicapped 
child in finding a placement if the child was eventually placed in 
a specialiced setting. 

From comments maae bv Head Start staff to interviewers, 
assist-'ince to parents involved efforts such as alerting parents 
to the tvoe of placement that, in the opinion of Head Start stair, 
would best meet the needs of their children, making parents aware 
of the officials ti:.;y should co:. .act to obtain placement for their 
children, and providing to parents copies of files and records 
related to the children's Head Start enrollment, 

INQUIRY INTO HANDICAPPED CHILDREN'S ADJUSTMENT 

The number of cases in which Head Start programs followed up 
handicapped ^^hildren's adjustment to a new placement is almost 
equal to those in which it did not. IVhen examined by tvpe of 
placement, follow-ups were niade In Z: out of 2S cases in wh i -d; tiio 
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:;andicappec child was a^si^ned zo a "Special :ia^5 - Sel£-Con-c ained'^ 
retting (Table 11^^. All si:: chiliroa v;::g v/ero rlac-i :. a "Special 
r "^'O ayii? " ^.*^t? f o I ■ '^v.-e- : - ' i:^ . Aeair, ■ieaa Start's tende/.C'' to 
follow up :Tiore CL:;el/ uAose i"::.iav- ica eu ^ i a l a ;^ao v/ere piace. a 
in SDecialiced settia':^s is eviaent. 
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COMPREHENSIVENESS OF HEAD START SERVICE CONTINUITY EFFORTS 

The preceding sections c£ this chapter have described Head 
Start service continuit'.' activities individually v;ith, respect to 
prograT; placenient. In general, these dai"^. have indicated that 
Head Start programs are doing remarkably well in undertaking service 
continuity activities despite the absence of performance standards 
from ACYF, However, activities exam.ined individually do not present 
a picture of the comprehensiveness of service continuity activities. 
That is, how many continuity activities are undertaken for a parti- 
cular child? The purpose of the data presented in this section is 
to attempt to ansv;er this importar: question. 

Table 12 presents the number of specific service continuity 
activities children receive as a func Ion of their new placem.ent. 
Seven activities were counted for this purpose: 1) development of 
special transition plans; 2) forv;arJing of files and records, 
5) conducting preplacement conferences; 4) inviting preplacement 
classroom observations; 5) assisting parents; 6) following up of 
child^s adjustment; and 7) coordinating information sharing between 
new program staff and Head Start service providers. Specifically 
excluded from the activities considered in Table 12 are referral 
activities. As indicated earlier, the importance of referrals 
cannot be ascertained from this study, and there is reason to 
believe that referral process may have little to do w^th the quality 
of Head Start service continuit}^ efforts in certain programs". 
Therefore, for the purposes of Tab!-; 12, this activity component was 
not counted. 

As the data in Table 12 indicate, 59 of the 180 children 
considered were provided with fi\'e or more specific service conti- 
nuitv activities (32."'"), Forty-five of 180 received only one or 
two specific services (25.0V) and only 19 received no services. 

In terms of the comprehensiveness of service continuity efforts 
by type of program placement, chi.ldren in self-contained public 
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2S Aith 5 or r'^./re activities';, .':hil-s '-.iliren witii unknown public 
school la cement s or r-.:-<ulrir classro-,,. -lacements v;ere most likely 
to rece\v-? the least con"n r erien s i ve cvitinuit'-* efforts (S of 2^! and 
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Vvith resoect *:c children nlaced in regular classrooms without 
resource room assistance, though, it should be pointed out that 
some children in t^iis group received extensive ;-ervice continuity 
efforts. Twenty- eight percent of this group received five or more 
services- This finding underscores earlier discussions which 
pointed out d i r f ic;.' 1 1 i e s in ascertaining the reasons for placing 
handicanned children in regular ciassroom placements and reinforces 
the need for additional in\'es t ig a t ion to properly understand the 
dynamics of the placemenT: process. Based -on the data in Table 12 
it would appear that some children are placed in regular public 
school classrooms only after careful consideration of their specific 
needs while others are placed in this setting with little coordina- 
tion witli [-lead Start pc :^ :^v-nnel . 

Table 15 examine- scri^ice comprehensiveness from another per- 
spective. Rather th.ni examining numbers of activities conducted, 
Table 13 examines specific configurations of activities. The same 
seven actii'ities counted in Table 12 v, re also used to develop 
Ta.b j e 15. 

The 10^:^10 underl'cink; the activity configurations in Table 13 
is as follows. The essential activities in service continuity 
efforts are those which make available to new program staff the files, 
records, and other information related to the services children 
received in Head Start. Therefore, the five service activity con- 
fitrurations were developed to ^^e fleet a continuum of activity 
jonf igur ..it ions from an optimal inf ormat ion- shar mg process (complete 
service continuity activit;/} to a minimum acceptable level of 
: nformat ion- sharing to insure service con^Mnuitv ftransfer ^f files. 
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foi:ov.'-u-. ..mi ^oc: ii":it icn dz in~ornat:ion be:-.veen ::ew pr=-)::;-:^n 
staff and Head St:.ir- service pro-.-iders. It. viit be pointed ov.': 
that the residual c::te:;oT^- "::h.er" incliides .a nu;nber of cliiidreii -.-iio 
received extensi'v'e cont i nuit>- services as well as those v.dio received 
limited services. Mov.-ever, the five activity cent igurat ions are so 
structured that children net included In ene of the five eategnries 
can be identi-fiv' is children vho 'vere missing at least one important 
servi'e v.-ith respect to servic- continuity (as defined by the authors 
and ACYF) . 

As the data in Table 1.3 indicate, most ci.iidren did not receive 
at least one important service related to program continuity. This, 
of course, is not surprising because of the lack of specific proce- 
dures available to Head Start programs to structure their continuity 
efforts, and the general lack of a tradition of interagency coopera- 
tion in education. Possibly the best interpretation of the data 
provided in Table 15 is that v/hile most Head Start programs engage ir. 
service continuitv efforts, these efforts are not sys tema t ic al !}• 
structur': 1 at this Li;:re. 



ERIC 



RELATIONSHIP OF HEAD START PROGRAM AF :* T L I AT I ON AND SERVICE CONrlNUrTY 
ACTIVITIES 

As a final issue for consideration, ACVF was interested whether 
the type of Head Start grantee or delegate agency makes a difference 
with respect to service continuity efforts. Specifically, some 
grantees and, 'or delegates are affiliated with local public school 
systems.-^ Because the public schools are the most likely post- 
Head Start placement for handicapped children, it was considered 
reasonable to expect that service continuity efforts would more likely 
occur in instances in which a Mead Start program was i part of a 
public school system. Data pertaining to this issue are presented in 
Table 14. 

Small cell sizes preclude the identification of clear trends 
in service continuity activities with respect to program affiliatio , 
However, the data available indicate that Insofar as specific conti- 
nuity activities are concerned, program a.AAiliation is of little 
consequence. Children placed in regular public school classrooms 
evidence slightly more continuity service on tlieir behalf if thev 
were previously enrolled in a Head Start program associated with 
public school systems, but as the placement settings become more 
specialised, this advantage disappears. 



There were 69 children in the study sample who were enrolled in 
Head Start programs affiliated with public school systems. Fifty- 
nine of these children were no longer in Head Start at the time of 
data collection, and of these 59 students, complete placement data 
were available for 51. The sample of programs included 15 that 
were affiliated with public school systems either as grantees or 
delegate agencies (27?, of the program sample) for the present 
study . 
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COMCLUSrOMS Avn RECOM^JEMDATIONS 

This chapter summarizes the findings and. conclusions of the 
study. Recommendations are presented which focus on actions ACYF 
might take to enhance the service continuity efforts of Head Start. 
Recommendation:- primarily focus on two broad areas: 

o strategies ACYF and local Head Start programs can 
adopt to enhance efforts t- insure service co"a- 
tinuLtv to ha nd 1 c aor^ed chi: ^ren; and 

o further mi^e s t i ga t i on/A e s earc h into the area of 
service cofitiniiity :-:nd its imr-ict on handicapped 
children . 

WliiLe guidelines have not defined specific service continuity 
activities nor provided program standards for Head Start efforts in 
this area, the data-''' from this study indicate that ^ocal Head Start 
programs, in many cases, have done a remarkable job in undertaking 
activities designed to assure that handicapped children continue 
their mainstream education and receive the required special services 
they need. The fact that many Head Start programs have initiated 
such service continuirv activities without explanatory directives 

-The nature of this study was descriptive. The study's major purpose 
was to collect information about the activities Head Start programs 
utilized to insure service continuity to handicapped children after 
their Head Start experience. Therefore, neither the^ quality of Head 
Start efforts nor the impact of their service continuity activities 
w as examine d . 
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from ACYF ^oeaks well -^or lie:-' Start comiiii tment to the handicapped 
effort. Sbch spontaneous response from local Head Start programs to 
a global service continuity directive clearly demonstrates Head 
Start's commitment to the future of handicapped children. 

The following section su./.marizes information related to place- 
ment of handicapped childre^n after Head Start and suggesrts specific 
recommendations which can enhance the effectiveness of Head Start 
service cent inui ac t i vities . 

PLACEMENT OF HANDICAPPED CHILDREN AFTER HEAD START 

Head Start efforts to assure that handicapped children continue 
their mainstream experience and continue to receive required special 
services when thev enter nuhlic schools, have been very effective. 
At least 124 hrtndicapped children were enrolled in regular classrooms 
or progra' with a ma ins tr eaming component after Head Start. In 103 
of these cases, however, there is no information to indicate whether 
regular class placement was appropriate and whether provisions for 

/eded special services for these 105 handicapped children were made. 
Several recommendations related to this finding are highlighted in 
the following discussion. 

RECOMMENDATION: ACYF SHOULD SPONSOR A LONGITUDINAL RESEARCH STUDY 
WHICH THOROUGHLY EXAMINES THE SUBSEaUENT PLACEMENT OF CHILDREN HEAD 
START IDENTIFIED AS HANDICAPPED. SUCH A RESEARCH STUDY WOULD PRO- 
VIDE INFORMATION WHICH WOULD DETERMINE EXACTLY WHAT HAPPENS TO 
CHILDREN ORIGINALLY IDENTIFIED BY HEAD START AS HANDICAPPED AS i HEY 
PROGRESS THROUGH PUBLIC S C H 0 0 LS / S ER V I C E AGENCIES. 

Further research in the area of service continuity is needed to 
adequately identify variables which impact public school/service 
agencv placement decisions for handicapped children. 

An additional recommendation flows from the one above and this 
^■"spec L f ical Iv relates to the dvnamics of post-Head Start placement 
decisions- In order to Insure continuiry of services to handicapped 
children, local Head Start programs and public schoo I s/ service 
a^^encios should c^n^- i s t: ont in de:"inin:; parameters or appropriate 



EKLC 



educational and related services iry I:,: nd i e anp ed children. For 
example, the adoption by Head Start of LEA ('local education agency) 
lEP (individual education plan) f^rms for developing service plans 
might facilitate the transfer of files and information between Head 
Start anc the public schools. 

= ^^^^ start and local school districts/service 
agencies should v/ork together to standardize processes and proce- 
dures used in the identification and diagnosis of children as handi- 
capped, these procedures need to e formalized to the extent that 

HANDICAPPED children's REaUIREMENTS CAN BE ADEQUATELY RECOGNIZED AND 
EFFECTIVELY COMMUNICATEL ACROSS BOTH ORGANIZATIONS. 

Coordination in this area would prevent duplication of effort 
in the diagnostic process as xvell as assure that the handicapped 
child continues to receive the needed special services as early as 
possible in his/her school career. 

ACYF has alread- taken the init :^.teps necessary to facilit- 
ate such collaboration. At the Federal level ACYF has : i conjunc- 
tion with several other government agencies issued joinl' memoranda 
which sur-orc cooperation and collaboration at the local level be- 
tween Hcau Start and other federally funded grantees. Additional 
emphasis could be given this area if Federal agencies would develop 
enabling objectives specifying systematic procedures which would 
fo.'^t-. cooperation between organizations at the local level. These 
objectives would define specific parameters for such interactions, 

RECOMMENDATION: ACYF AND OTHER APPROPRIATE FEDERAL AGENCIES SHOULD 
JOINTLY DEVELOP ENABLING OBJECTIVES FOCUSED ON THE AREA OF INTER- 
AGENCY COOPERATION WITH RESPECT TO PROVIDING CONTINUITY OF SERVICES 
TO HANDICAPPED CHILDREN. IN ADDITION* ACYF SHOULD PROVIDE SPECIAL 
TRAINING AND TECHNICAL ASSISTANCE EFFORTS DESIGNED TO HELP LOCAL 
GRANTEES TRANSLATE ENABLING OBJECTIVES INTO PROCEDURAL PLANS. 

A final recommendation in this area relates to budgetary consi- 
derations for the funding of special initiatives focused on service 
continuitv. implementation of this recommendation would highlight 
the issue of service continait;/ to Local grantees. 
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RECOMMENDATION: ACYF SHOULD IDENTIFY SERVICE CONTINUITY AS A SPECI- 
FIC LINE ITEM WITHIN PROG^RAM ACCOUNT 26 FUNDING. 

This action woulJ .s t. imulri te local proi^ram av;areness o-' the 
importance of this area relative to the handicapped effort. Mead 
Start programs v/ould then be specifically authorized to spend funds 
for the pur^'-ose of f :ic i 1 ' l: a t ing the transition of hand'; ^apped 
children to nost-Head StaT't enrol Imen' 



MEAD START .\dTlVITTi;S WMiC:. :A<:AVinn iNPnRMATIO: TO MEW PROGRAM STAFF 

Studv lA nd ingr^ indicate that Head Star programs have engaged 
in a wide varierv of in forina i: ion sharing activities to facilitate 
continuitv of . . " i c o s i' r handicapped children. The most active 
efforts of Mead Start are evident m those cases where children were 
ultiiuatelv nlac-.... \.i s puc i :i 1 i c ed educational environments. As the 
cnild's school plac -.Mnent becomus more specialized, Head Start seems 
to take more responsibility ;ind initiative in activities which ease 
the child' - transit i.on to t::e new placement. The effectiveness of 
Mead Stnrt • ' ' ' ..• s in i n f o riiin t io n sliaring could be enhanced 
through til' \"e . -MaL'.: t and apnlication of systematic procedures 
for all hand Lcap--.-d cb;idrc[i leaving iiead Start, rather than -Mily 
those handi.cappeu children placed in more sp-cialized programs. 

Communication and information sharing activities between agen- 
cies are r ime - con sumin^:^ and require both cominitment and a belief 
that results of such efforts will impact positively on the handi- 
capped child. In order to assure the time spent in interagency 
coordination and information sharing with public schools/service 
agencies is maximally effective and ef'^icient, Head Start must 
develop consistent, svstematic procedures. The establishment of 
such linkages will foster communication between agencies and enable 
Head Start to maintain c viis i r tenc;/ in service continuity efforts 
'iov all handicapped children, 

RECOMMENDATION: LOCAL HEAD START PROGRAMS SHOULD IMPLEMENT THE 
FOLLOWTnG^CtIvITIES designed TO FACILITATE THE DEVELOPMENi OF LONG- 
TERM LINKAGE NETV/ORKS BETWEEN HEAD START AND PUBLIC S C H 0 0 L S / S ER V I C E 
AGENCI ES : 
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c IDENTIFY A HEAD START STAFF MEMBER WHO IS ASSIGNED 

THE RESPONSIBILITY FOR INTER-AGENCY COMMUNICATION 
AND FOLLOW-UP TRANSITION ACTIVITIES SPECIFICALLY 
FOR HANDICAPPED CHILDREN (e.g., e d u c a t i o n / h a nd i c a p p e d 
coordina"tor) ; 

SCHEDULE DEFINITE TIMES DURING EACH PROGRAM 
YEAR TO GENERATE REFERRALS AND CONDUCT PLACEMEN I 
MEETINGS WITH PUBLIC SC H 0 0 L S / S EF:\ I C ^ AGENCIES; 

DEVELOP CHANNELS FOR COMMUNICATION WITH ALL AGENCIES 
WHICH PROVIDE SERVICES TO THE HANDICAPPED CHILD IN 
HEAD START AND SPECIFIC PROCEDURES FOR THESE AGEN- 
CIES TO PROVIDE INFORMATION TO STAFF AT THE SUBSE- 
aUENT PUBLIC SCHOOL OR PROGRAM? 
0 DEVELOP WRITTEN PROCEDURES AND DOCUMENTATION FOR 

FOLLOW-UP ACTIVITIES SO THE SAME PROCEDURES CAN BE 
APPLIED SYSTEMATICAL FOR EACH H, MDICAPPED CHILD 
DURING THE TRANSITIO;, PHASE? 

DEVELOP AN INDIVIDUALIZED WRITTEN PLAN FOR TRANSITION 
ACTIVITIES, SPECIFYING ALL AGENCIES AND KEY INDIVI- 
SSIlS 1e INVOLVED (THE FORMAT FOR THIS PLAN SHOULD 

BE STANDARDIZED)? 

o IDENTIFY KEY CONTACT PERSONS AT EACH AGENCY AND PUB- 

LIC SCHOOL THROUGH WHICH ALL REFERRALS WILL FLOW, 
ASSURE THAT ALL PROFESSIONAL DIAGNOSTICIANS AND SERVICE 
PROVIDERS WHO ARE AFFILIATED WITH LOCAL PROGRAMS ARE 
ALSO COMMITTED TO PARTICIPATE IN DEBRIEFINGS WITH 
ThI sWF WHO WILL BE RECEIVING THE HANDICAPPED CHILD 
INTO HIS/HER POST-HEAD START PROGRAM? AND 

0 PROVIDE FOR MAXIMUM INVOLVEMENT OF PARENTS IN TRANSI- 

TION ACTIVITIES. 

If Head Start programs introduce the spec' He suggestions 
delineated above in a systematic fashion, the service continuity 
linkages between Head Start and public school s/ s ervic e agencies will 
be strengthened considerably. Through this professional interaction 
Head Start and public schools/ service agencies will move toward a 
mutual uTiderstanding of commonly held ideas on helping handicapped 
children develop their highest potential through a coordinated 
system of delivery of special educational and related services. 

V/ith the handicapped child as the comjnon denominator of concern 
between Head Start and public school s/ service agencies, these 
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orc^aniiat ions can bey^in. to transcend tiie present boundaries .o b^etter 
assure the handicapped child of continuLtv ot educational and special 
services between his/i^er liead Start experience and tl^e subsequent pro- 
g r am p i a c e men t . 

With the advent of increased emphasis on education for all 
handicapped children and special provisions of P.L. 94-142, there is 
renewed need for cooperation among agencies and programs which serve 
handicapped children. If Head Start can improve interagency link- 
ages with public schools/service agencies, Head Start will have an 
opportunity to be an operational model for State and Local Education 
Agencies in tlieir efforts to atilice resources efficiently and pro- 
vide quality services to I^.andicapped pre-school children. 

In order to accurately and thoroughly evaluate the nature and 
effectiveness of Head Start service continuity efforts both areas 
of quality and impact need to be investigated. To do this effectively, 
it is necessary to examine the nature and types of activities which 
are ongoing in public schoo 1 s/ s e rvic e agencies with respect to the 
issue of service continuity for the handicapped. Without including 
this dimension of the service continuity process into a future 
study, there will be no frame of reference for evaluating quality 
and effectiveness of Head Start efforts. 

RECOMMENDATION ; ACYF SHOULD SPONSOR A RESEARCH STUDY WHICH FOCUSES 
ON EXAMINING TWO ASPECTS OF SERVICE CONTINUITYt ONE ASSESSING THE 
QUALITY AND EFFECTIVENESS OF HEAD START EFFORTS AND THE OTHER._ 
ASSESSING ACTIVITIES IN WHICH PUBLIC S C H 0 0 LS / S ER V I C E AGENCIES ARE 
INVOLVED. THIS STUDY WOULD PROVIDE ACYF WITH USEFUL INFORMATION 
FOR POLICYMAKING PURPOSES- 

This evaluation might well be combined with the longitudinal 
stuy/ of Head Start handicapped children that was suggested earlier 
in this chapter. 
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APPENDIX A 



DISCUSSION OF S^^IPLING STFLATEGY 

Phase I of The Evaluation 
of Mainstreaming Handicapped 
Children Into Project Head Start 
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The saiuple ol nend SLart pro^^rrims v;as selo' :eJ i'rom the un.i.- 
verse of approx ima t e I v 1,600 full year i^r^ntees or delegate agen- 
cies--^'' funded as of September 50, U^^b. Grantees were stratified 
on the basis of uhe follovving tv/o variables: 

2 / 

© urbcin/ rural loc. at ion--' 

© program enrollment ( 1 -- 200 , 201- -100 , 
401^- 1000 , over 1000) 

Follov/in'.:; assignment of the universe of grantees to one of eight- 
possibl'-^ cells, -"^ 55 programs v/ere randomly i^ected in proporation 
to their representation within these cells. An additional five pro- 
grams v/ere then randomly selected from a roster of Indian and mi- 
grant programs, >-i.elding a total sample of 60 Head Start programs. 
However, data were > ,lv collected from 59 programs. At the time 
of data collection completion i-June, 197 7), one prograni had not yet 
identified anv handicapped children and was excluded from the 
5 tudv 



--^If a grantee funded a dele-ate v^encv, the grantee was inciudea 
in the universe onlv if i t . opei r ed a program independently of 
the delegate. Otherwise, onl}' delegate agencies were considered 
for inclusion in the study universe. 

procrraM was considered to be an urban program if it was located 
within a Standard Metropolitan Statistical Area (SMSA) as defined 
bv the Bureau of the Census. Generally, an SMSA is compri^sed of 
a' central city and contiguous ring counties. Programs located 
outside of SMSAs were considered to be rural. 

^^Each sample cell represented a unique combination of program size 
and program locati i ■ . 

-^The program excluded was a migrant program that had not yet be- 
gun operations in time for field staff to collect meaningful 
Information concerning handicapped services. 



; 1 



ERIC 



As ip^tiailv cone -j \ v 'd , the i^aiiiple of MenJ Start, Children for 
the Phase T :.tud} \. > to include ISO individuals, 55 from each of 
the following handicapp' class i. .cations: 

Visually Impaired or Blind 
o riearing Impaired or Deal; 
^ P h y s i c a. 1 1 y Handicapped 
o Speech Impaired 

Health or Developmental i>' Impaired 
© Mentally Retarded 
© Serious. Emotionally Disturbed 
© Specific Learning Disabilities 

Hach selected Head Start program was to forward a coded roster 
of its handicapped enrollees. This mster was to also indicate the 
enrollee's primary handicapping conditions. As lists were received, 
three children from each were to be selected at random and assigned 
to their respective classification. The balance of the children on 
these rosters was to be polled accord i.ng to primary handicap regard- 
less of oro<rram a f f i l I a 1 1 o p. . .\ determination was tlien to be made of 
the total sample nor handicap obtained after selection of three 
children from each of the programs. The children to make up the 
difference between these totals and the total of 35 required per 
condition were to be selected randoml;/ from the balance of the pro- 
gram rosters . 

However, Head Start programs did not compile their coded ros- 
ters as quickly as expected, and field activities were begun before 
all rosters were obtained. Therefore, children were systematically 
selected from rosters as soon as they were obtained. Although 
random selection of the study sample was not possible, it should be 
noted that all children were selected based only on the information 
provided on the coded rosters. Systematic selection was required in 
order to ensure that to the extent possible, 35 children were repre- 
sented In each of the handicapping classifications Indicated. 
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;.fter potential sample '-aT c ic Ipants were Identified from the 
coded rosters, ti^e !!e:id Start: [)ro^rams vere informed of the selec- 
tions and asked to secure informec written parental permission to 
allow children to be included in the stad\*. Parents were over- 
whelmingly cooperative in th.is manner, although the final sample 
had to be modified in a few instances to accommodate parental re- 
quests not to have tiioir children participate. 

stood. vJiitta rlzad Statt p^cq^'iams toe-te ^lando^iiitj ckos^n, ^yid-i\JA.dual 
rk.lldxzn LO^i\z •dct. Co dqazn-tcij , .f ii j e^^ence r^xom .f/ie btudtj sample 
to t/ui (^a^tqe^L iin.cv(i.x-se. o ■) ',ii'dd.iccipYJ (id iin^io IZz^s In Head Sta^tt must 
be appn.o-cickzd caut'to as tij . Hol^uvzx, tht^te. Is no /itason to suspect 
-t^-:! (.'ve/uic.c -tep/Lei enta tcve/ie c ,< -C/ie en^to.iltee sample, and to that 
zxt^nt t/ie ^Ind^ing:^ and aonciuslo}iS p.^e-ien^ed In this studcj must 
be assumed to vacidcij izf^Z^ct cuxx^nt z-^^o^its by Head StaAt to m^^t 
t'm /leedi c < t/ie iiaiidtcappzd . 
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CASE FOLLOWUP SCHEDULE PMASE IT QUESTIONNAIRE 
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